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Meeting Vitaly Rubtsov amid the scenery of the '80s

Anne-Nelly Perret-Clermont
University of Neuchétel

italy Rubtsov has made remarkable contributions  delivering his talk on the last day of the conference to
to educational theory and practice. Standing on  have a proper frame of reference to “recognize” each

the shoulders of important predecessors, aware of the  other!
role of social interactions for cognitive development, So, on the occasion of this friend and colleague’s
among other things, he has drawn attention to the 70" birthday, let me venture to step back a few decades
need to consider not only adult-child but also child- and try to sketch some elements of the scenery in which
child interactions. This has led him to invite educa-  our paths first crossed in the ‘80s. To help understand
tors and researchers to investigate with care the or-  the changes, I'll say a few words of my Weltanschauung
ganization of the relationships in which students get in those days. Let this be a small contribution to delin-
involved. eate the importance of the work done by V. Rubtsov, to-

His exemplary commitment to keeping the insights of ~ gether with others, to reach present day dialogues and
cultura-historical psychology in constant dialogue with  stimulating scientific exchanges. T will then point to fu-
educational practices has led him to organize a whole  ture possible implementations of Rubtsov’s recent sug-
university, Moscow State University of Psychology gestions to our current research.
and Education (MSUP), devoted to the theoretical and When I was a student at the University of Geneva in
empirical study and the pragmatic implementation of  the late 60’s, Lev Vygotsky was there but partly hidden
educational action and social work, strongly anchored by a sort of taboo. Why? Probably because of the general
in the tradition of Cultural-Historical Psychology. The ideological fear of communism. Perhaps also because Vy-
international influence of MSUP is notably observable  gotsky was supposedly a “rival” to Jean Piaget-though
in its publications, as well as in the scientific meetings  Vygotsky’s death at an early age also inspired a form
and conferences that it has hosted, its contributions to  of respect for an impossible — but longed for — criti-
the International Society for Cultural-historical Ac- cal debate. Nevertheless, Vygotsky was an author often
tivity Research (ISCAR), and the variety of interna-  referred to by Piaget in his lectures. Of course, Piaget
tional students and researchers who are attracted by = would present the thesis of his Russian colleague through
its summer school programs. Here, at the University of  his own lenses, and we didn’t know how he had had ac-
Neuchatel (where Jean Piaget was a student and then  cess to his work. Unfortunately, Piaget never told us the
held his first full professorship), we are proud of having  story of how he had been in contact with Vygotsky, how
had Vitaly Rubtsov as a guest and happy to continue his early book was translated into Russian, and who the
to participate in so many of the activities nurtured by  people were who mediated their contacts. It is only when
MSUP. working on the edition of Piaget and Neuchdtel that 1 re-

I had the pleasure of meeting V. Rubtsov face to  alized how young Piaget and Vygotsky were when they
face for the first time at the International Society were in touch (in the present day university system,
for the Study of Behavioural Development (ISSBD)  with its long rituals for the young, they would have been
meeting in Jyviskyld (Finland) in 1989. We had been  postdocs).
in contact for a few years already preparing publica- I remember Piaget recalling with respect and admira-
tions together. But we had such a hard time finding tion the pleasure he had in being invited to Moscow in
each other in Jyviskyld! There were no cell phones  1955. He told us how he felt when he discovered how
to help, although the lack of technology was not the much in common he had with his Russian colleagues. Tt
main reason. What happened was that we both had  was probably not what he had expected. But this was
such strong stereotypes about what a member of the  only mildly alluded to — perhaps because, as mentioned
Russian Academy of Science or a Swiss University above — the ideological and political atmosphere of
professor should look like that we passed by each oth-  those Cold War days was not favorable for larger meet-
er several times without realizing it. It took Rubtsov’s  ings of the mind.
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Perret-Clermont Anne-Nelly Meeting Vitaly Rubtsov...

Ieppe-Knepmon A.H. Jlandwagm 1980-x: snaxomcmeo...

A minority of students of my generation
(the ’68 generation) were preoccupied (among other
things) the idea that, in his theory, Piaget would not
seriously take into account either the characteristics
of the “object” or the “social” as a distinctive level of
analysis. This concern was discussed underground be-
cause “physical object” meant “material” and the senior
researchers around us considered “material” a Marxist
term. This fear of communism was not our concern
(in those days, we were critical of everything, includ-
ing Marxism). Our concern was that after two World
Wars, Europe was presenting a sort of “hemineglect”,
or blindness to half of the continent (both ways), in
many respects, including psychology and education.
Half of the common European cultural heritage in
this area was being developed by the successors of
Vygotsky and other colleagues, but we could access
only very small bits of their texts, and we knew even
less of the lines of research in other Eastern countries;
independently, the other half of the heritage was de-
veloped in Western Europe and in North America but
in a piecemeal of languages and philosophical tradi-
tions. We were looking for possibilities to rediscover
the “whole” of European heritage in psychology and
education and the roots of the on-going debates. This
also meant building bridges — and in the late 70’s and
during the 80’s, this was the case via East/West re-
search meetings and summer school programs.

Because T was involved in youth work and educa-
tion, my personal experience made me unhappy with
Piaget’s theory regarding such issues as comparative
studies and the role of education and culture. During
my Master studies in London (1971—72), T attended
very stimulating seminars with Basil Bernstein, dis-
cussing extensively the sociology of socialization. Pri-
mary schools in London were very innovative for the
teaching of mathematics and science but also in the
integration of the many children of this post-colonial
period of migrations. While working on my PhD in Ge-
neva under the supervision of Willem Doise, we were
reading L. Vygotsky, G.H. Mead and social psycholo-
gists, in particular Henri Tajfel and Serge Moscovici.
I was eager to transfer some of their ideas (in those days
present only in social psychology) within developmen-
tal psychology.

I also remember vivid discussions around Bruner’s
work and the research conducted in Africa by Michael
Cole and by Sylvia Scribner. Their concern for the role of
culture in cognitive growth was transforming the under-
standing of cognition; the way in which they took care of
the activity context framed quite differently the work of
the “epistemological subject” left somehow homeless in
Piaget’s model. T found it really important and fascinat-
ing for many reasons, but in particular because it con-
tributed to bridging very different lines of research born
from a common European heritage.

I was also lucky to host Susan Ervin Tripp for some
weeks and to discover the “micro” study of dialogical
interactions between adults and children and how the
understanding of socio-cognitive-linguistic acts (e.g.,
requests) was socially situated. This linguistic perspec-
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tive was, for me, quite a different introduction to the
famous language-thought debate and it motivated me
to keep in touch with interdisciplinary research on the
edges of psychology, pragmatics and linguistics as well
as another reason not to consider teaching a top-down
process.

All this contributed to the future of my research in-
terests: thinking as a collective activity situated in in-
teractions and in socio-historically situated contexts
with cultural and technological mediations. I was con-
centrating on “micro” interactions, “micro” contexts and
precise reasoning from the perspective of the specific
goals of each interactant, but I kept in touch with Bruno
Latour, who was taking “care” of the “larger” contexts
and socio-material arrangements and inviting a com-
plete revision of the philosophical premises. Doise’ s dis-
tinction and articulation of different “levels of analysis”
were helping to manage the constant tension that exists
between sociocultural explanations and the urge to rec-
ognize the person as a person. But what could be said of
the “intermediary” frames of all these encounters (set-
tings, institutions, cultural scripts, etc.) and were they
offering spaces for thinking?

It is in this context that the meeting with Vitaly
Rubtsov, which happened in the 80’s, was so impor-
tant. His key concept, Joint action, called for further
investigation into activity theory and developmental
psychology. Both of us had read Vygotsky, Piaget and
G.H. Mead. But Rubtsov was considering activity much
more seriously than our local psychological traditions,
which had left this concern to ergonomics. ISCRAT
(International Society for Cultural Research and Ac-
tivity Theory), then ISCAR, conferences were gather-
ings where this could be discussed with psychologists
and educationalists but also with linguists and anthro-
pologists. Rubtsov’ s theoretical and empirical work
was devoted to a better understanding of the complex-
ity of joint action, with the perspective of contribut-
ing to pedagogical applications. He was producing
advancements in understanding of its possible (but not
“automatic”) impact on learning and development with
a concern for higher psychological processes (far from
mere behavioral acquisitions). One of Rubtsov’ s inter-
ests was the pedagogical organization of group work in
the classroom: teachers were invited to stimulate sec-
ond-order reflection not only on the cognitive side of the
activity but also on its social organization. This meant
that students’ understanding of their roles in handling
the task, of the social situation and of its socio-cogni-
tive requirements, was central. It also meant that un-
derstanding the goal of the activity was an important
issue. This perspective was new to us: our local didac-
tics were essentially concerned with the subject matter
“isolated” from the communication process (or limited
to an understanding of teaching as a “scaffolding” pro-
cess). This shining light on the role of social interactions
in development and learning inspires much more careful
research into how students understand what they are
asked to do in the classroom and how they manage not
only the task but also their relationships (which in fact
are part of the task!) as they work together.
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Reading Rubtsov’ s recent notes (2016), we recog-
nize again, from a different perspective, the depth of
his proposition. It invites us to reconsider our recent
studies with new questions. Obviously, as educators
and as researchers, we have too often invited the stu-
dents to do group work with insufficient preparation,
instructions and post hoc reflection. To take part in a
social organization and to become competent and re-
flective enough to contribute to its advancement is a

learned skill requiring specific pedagogical design and
devoted instructional attention. In line with our for-
mer research, we will be interested in observing how
students understand the type of requests that these
designs and instructions put on them. How will they
explore the possibilities? Will they tend to re-inter-
pret the goals according to their own stakes (and what
are they)? How creative will they be when facing dif-
ficulties?
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CoTpyaHu4ecTBO 1 KOMMYHUKAIIMA B IPyNax.
B.B. Pyo6uos
(I'nmaBa u3 xuuru M.C. Bemxertu
«KoMMyHMKaIMs B ICUXO0JI0TMN 00pa30BaHNA U TIearornke» )’

1. CoBMecTHBIE €CTBUS B IPOIIECCE OOYYEHHST  KOTOPhIE MPOUCXOJAT B €T0 COCTOSHUAX (CTPYKType) I
(dbukcupyer npeobOpazoBaHUs, BBIIIOJHEHHBIE OIPEIe-
Onno u3 HanpaBjeHUil WCCAe0OBAHUM, BBIMOJHSI-  JIEHHBIM CIIOCOOOM.
eMbIX TI0J] pykoBozcTBoM B.B. JlaBbimoBa, cBs3aHo ¢ Bropoii atan cBs3an ¢ quddepentraimeit 1elicTBU u
BOIIPOCAMH JMAAKTUKY, C SKCIEPUMEHTAMU B O0JIACTH  OCHOBAH HA yCTAHOBJIEHUH CBA3U MEK/Y COEPKATe bHbI-
OpraHu3aIK Y4eOHOI eI TeIbHOCTI. DTOMY MOCBSAIIE- MU CBOIICTBAMMU U OTTHUCAHIEM 0ObEKTA B CXEMe JIeHCTBHSI.
Ha BbINyIIeHHas oz pepakiueidn B.B. Py6uosa pabora OO61iee coOTHECEHME PAa3JINYHBIX KOHKPETHBIX CIIO-
«PasBuTne ocHoB pedIeKCHBHOIO MBIIIEHHS IIKOJIb-  c0o0OB Ha 9TOM 3Talle IIPOMCXOAUT IIOCPEACTBOM COOT-
HUKOB B Iporecce y4deOHoil aesitesmpHocT> (1995).  Hecenus pasHbIX TUIOB AeHCTBUS (COOTHONIECHIE MEXKTY
Xots konnemms B.B. /laBpiioBa yske Obla UCYEPIBI-  CBOMMU Ke JeHCTBUAMM ), IPHYEM CXOJCTBO JAeiicTBuil B
Batomie chopMmyIpoBaHa, B ToM urciie B pabotax 1972, arom ciyuae ABJsgercs npusnaxom NPUMEHEHUs MeTO/la
1986 1 1988 ro/10B, UHTEHCUBHAA cUCTeMaTuyecKas pa-  0600meHns npu 0ObeANHEHUH TIPEIMETOB B COBOKYTI-
6oTa 10 aKciepuMeHTaM B cepe 06pa3oBaHus, KaK HA  HOCTb, B TO BpeMs KaK pasjiuuue JeHcTBUIl o3uauaem
TEOPeTUYeCKOM, METOI0JOTUUECKOM, TaK U Ha IIPAKTU-  Pa3JINYHbIE KOHKPETHBIE MOJIEIN.

YecKOM yPOBHe, IIPOJIoJiKajlach B TeUeHHe MHOTUX I10- TTousTHE «COBMECTHBIE EHCTBUS B ITpoIlecce 0Oyde-
CJICLYIONIMX JIET HOJL IPAMBIM PYKOBOJACTBOM /laBblioBa  Husi» o3HavyaeT (hopMy OpraHmsaiuy yueGHOro mpoiec-
1 BeJIeTC /IO CUX ITOP ero Mocje/[0BaTes S IMU. ca, OCHOBAHHYIO Ha YCBOEHUU KaK/IbIM N3 yYaCTHHUKOB

B yxasanHoii knure pasmible aBTOPbL, B TOM YHCJIe CaM  ¢nocoba AefCTBUSL APYTOro, a TakKe Ha IOCAeoyIOIeM
Py61i0B8?, U3araioT NPUHIUIIBL 1 METO/ABI TOH (OPMBI  COOTHECEHMH XapaKTePUCTUK 3TOTO crocoba ¢ 06pazom
y4ebHOIl JIesITeIbHOCTH, KOTOPasi 10 OPraHU3AIMOHHO-  CBOMX JeHCTBUIl. DTO HayabHBI 9Tall, B PaMKaxX KOTO-
My KPUTEDHIO HA3bIBAETCS <«COBMeCMible Oelcmsusi 6  poro BOZHMKAET CBSA3b MEK/Y OIEPAllMOHHBIMHU M KOH-

npouyecce 00yUeHUsT> . KPETHBIMU KOMITOHEHTaMU JIEHCTBUS, YTO O3HAYAET JIJIST
Ita Gopma OpraHUs3aIMN y4eOHOro MPoIecca OCHO-  yyalluXcs I0CTAHOBKY KOHKPETHOII 3aaun.

BaHA HA TIOCTAHOBKE ¥ PEIIEHUH YIAITIMHUCS 33714 T10- MeToz MCTIOMB30BAHMST 9THX CIOCOOOB JEHCTBUST KAk

CPEJICTBOM BBIIIOJIHECHUS OIIPE/IEICHHbIX AeHCTBHI, 06e-  cpeAcTB opraHusalii y4eGHOro Mpolecca MO3BOJSET yya-

CTIEYMBAIOTIINX TEOPETHUIECKOe 0000IeHNeE. MIUMCST KOHCTPYMPOBATD JAUIAKTHYECKHE CUTYAIUH, B KOTO-

B ykazannoii paboTe paccMaTpUBalOTCS HCUXOJIOIU-  PbIX MOKHO, IIPESKIE BCETO, HAYaTh BBITIOJTHEHME COBMECTHDIX
YecKie OCHOBBI y4eOHOIT IeTeIbHOCTH U, CJIEJI0BATENb-  UIAKTUYECKHX JeiiCTBUI CPe/I YUAIIXCs 1 OCYIIeCTB/IATh
HO, TaKne HOHATHA, KaK KOHKDeMU3auus, CUCeMamu3a-  u3MeHeHs], HEOOXOIUMbIe 1151 PaOOThI B IPYIIIIE.
yus, obobuenue. Bo-BTOpBIX, HCHIOIb30BaHME METOAA JEKOMITO3UIIUN

OpraHusaiysi HalpaBJIe€HUs COBMECTHOH PabOTbl,  KOHKPETHBIX M 3HAKOBBIX CTPYKTYP CTABUT YYaCTHUKOB
Tpebyroleil mepeBojia CofepsKaHms B KOHKPETHBIN 00b-  mepei HeOOXOAUMOCTBIO aHa/MM3a 0ObeKTUBHLIX OCHOB
eKT 1 B3aNMHOT0 oOMeHa cnocobamu IefCTBIS, COCTOUT  TOif ke (OPMbl OPraHM3aIM COBMECTHOH JeaTeIbHO-
13 JIBYX 9TATIOB. CTM W TIOMCKa HOBBIX MeTOZOB paboThl. B mumakruye-

Ha mepBoMm sTame ydamuiics, BRIIONHAA Pa3IMIHbIe  CKOM IIPOIECCce TPELYCMOTPEHO HAJUUHE JABYX ITAMOB C
npeobpazoBaHuss 00BEKTa, AHAIUBUPYET H3MEHEHUS,  OJIHOI 1eJIbio, HO Pa3HBIMU 3a7adaMi. DTHU DTallbl MMe-
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Bedacemmu C. CorpyanndectBo U KOMMyHUKalust B rpymnax. B.B. Py6uos // Kynbrypro-ucropudyeckas mcuxosorus. 2018.
T. 14. Ne 4. C. 22—24 doi: 10.17759/chp.2018140403
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? HarmoMuHaeM, 9TO B HACTOSITIUI MOMEHT OH SIBJISIETCST PEKTOPOM MOCKOBCKOTO TOCYIAPCTBEHHOTO MICHXOJIOTO-I€IATOTNYECKOTO YHUBEPCH-
tera (MITIIIY) u nHMIIATOPOM Kypca MarucTparypsl ¢ ABoiHbIM jguiiomom — MITIITY 1 Pumckoro ynusepcurera «J/la Canuennas 1o mpo-
rpamme «[[CHXOJIOTHS 1 TelaroruKa BOCTIUTAHUS YUK CST».
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10T, COOTBETCTBEHHO, I[EHHOCTh B KaUueCTBE TIO/ITOTOBKH
1 00yUeHMs.

3azayeil TepBOrO ATama SIBJSETCS paclpejiesienue
COBMECTHBIX JICHCTBUH MEK/Ty YUACTHIUKAMU TPYIIIIBL.

KoMMyHUKAIUST M COTPYMHUIECTBO OPTaHU3YIOTCS
Cpelin yYalmxcss B 3aBUCUMOCTHA OT CXEMbI JICHCTBUSI.
ITpu 5TOM HPOUCXOAUT IIpoIiece npeobpasoBaHust 00b-
€KTa U COOTBETCTBYIOIINX CIIOCOOOB JACHCTBHS.

3ajaueil cJieyIolero, BTOPOrO, IJTala SBJSIETCS
BJLYMUMBBII aHAJIN3 CO/lEPIKAHUS KaXKI0N 13 (hopMm Jei-
CTBWUSI, KOTOPAst Peajin3yeTcsl.

Takoil aHanmn3 OCyIecTBIsIETCS TIyTEM pPaccMoTpe-
HUST JefiCTBUH, KOTOPbIE [OJUKHBI OBITH BBIOJTHEHBI
YYACTHUKAMW, KOHKPETHBIX IleJiell JIeHCTBUS KaXKI0Tro
13 HUX, a TAK)Ke YCTAHOBJIEHUSI COOTHOIIIEHUE JIeCTBUHN
YUAIUXCST CO CXEMOM COBMECTHBIX /IEHCTBUH.

[Ipu »TOM TPEAYCMOTPEHO BBHITIOJHEHUE BCEMU
YYaCTHUKAMU CJIEAYIOIUX AeHCTBUM:

— pacupeziesieHue Pa3JindHbIX CII0cOO0B JeiiCTBUS B
paMKaX COBMECTHOM JIeITeIbHOCTU YYACTHUKOB;

— oOMeH uzesaMu o crocobax peaausannuu AeiicTBuil
U UX COTJIACOBAHMUE;

— B3aUMHBIN KOHTPOJIb U OIleHKa JICHCTBUM, BBITIOJ-
HSIE€MBIX WH/IMBU/YJIbHO;

— MOJIEJIMPOBAHNE CXeM U ITOCTPOEHNE HOBBIX MOJIe-
Jielf OpraHu3aIiii COBMECTHOM /IeITeIbHOCTH;

— Tpa”cdopMalus AaHHBIX CIIOCOOOB JNEUCTBUS U
ITOMCK HOBBIX KPUTEPUEB JIJIsI OPraHU3aIlMi COBMECTHOM
NEeSITEIbHOCTH (8 Yynomsnymou pabome).

B T0i1 Xe KHUTE TPUBOASTCS HEKOTOPBIE 3aMeUaHU
0 TOM, KaK U Ha 4eM CJIeJyeT OCHOBBIBATh COBMECTHYIO
JIeSITEIBHOCTD CPEI CBEPCTHUKOB B MJIAJIIIEH IPYIITIE.

ITOT BOIPOC 00CYKIAETCS, B YACTHOCTH, IIOTOMY, Y4TO
I". Iykepman (cm.: Bemkertn M.C., 2004) oGHapyskiBaer,
4TO PEOEHOK MO-PA3HOMY PEarrpyeT Ha IIPeJIOKEHIe CO-
TPYAHUYATH CO CBEPCTHUKOM U CO B3POC/IbIM. DTO Hab/Io/1e-
HII€ JIONOJIHSIET 3HAYEHME TIOHATUS «30Ha OJIMKaMIero pas-
BUTHUA», KoTopoe Obiio BBeneHo JI.C. Boirorckum (1934).
Kpome ToTO, ynommHaeTcs 0 BO3MOXKHOCTU WHUIUAIIAN
BHYTPEHHUX KOTHUTUBHBIX KOH(JIMKTOB B TUIAKTUIECKOI
CUTYaITH, B TOM YHUCJIE CO CCBIIKOM Ha KJIACCHYeCKue Ha-
6monenus JK. TInaxe, u 0coOGEHHO Ha TIPeACTaBUTEIEN ero
MIKOJTBI, TakuX Kak Anae-Hesm [eppe-Kiepmon.

2. Hau6oee pacnpocTpaHeHHbIe TPHYHHBI
KOTHHUTUBHOTO KOH(JIUKTA

Cpenu MeToI0B, 00eCeYrBaIONINX BBeJeHne B yued-
Hble CHUTyalUu¥ KOHMIUKTHBIX HJIEMEHTOB, MOXKHO Ha-
3BaTh MCIIOJIb30BAHUE HEIIPUTOMHOTO JIsi BBIIOJIHEHMS
3ajlaun MaTepuasia (B YaCTHOCTH, HEMOAXO/SINE Hape-
Yus; Kak, HAPUMeED, t0morrow, eCv Tiepeji YIamMucst
CTaBUTCS 3a/la4a COCTABUTH aHIVIMICKOE MTPEIJIOKEHNE C
MCIOJIb30BaHueM TJiaroia B Present Perfect, T. e. B HacTO-
SIEeM COBEPIICHHOM BpPEMEHW), WU Tp€6OBaHI/Ie O/~
YUHUTDH CBON I[eflCTBHFI TEeM, KOTOpre Hpe[[BapI/ITeJIbHO
JIOJIZKEH COBEPIIUTD TTAPTHEP.

Hau6osee pacnpocTpadeHHble IPUYNHBI KOTHUTHB-
HOTO KOH(JIMKTA BBI3BAHBI CJEAYIONIUME TPOTHBOPE-
YUAMU:
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1. mpoTHUBOpeuYre MeK/y MOJIeJIbIO 3HAHUI, yIKe NMe-
fonelics B cosHaHuU pebeHka, U haKkTaMu, KOTOpbie 06-
Hapy>KMBAIOTCA B IEHCTBUTEIbHOCTH;

2. IPOTUBOPEUNE MEKITY PA3TUIHBIMU MOJIETISIMU 13-
y4aeMoro o0beKTa U YPOBHEM 3HAHUIA, KOTOPBIMU JICTH
yoKe BIAaJIEIOT;

3. IPOTHUBOpeYre MEXKAY a/leKBaTHBIM HCII0JIb30Ba-
nueM peGeHKOM MPEACTABAEHNs O (aKTe, KOTOPBIA yiKe
o6paboTan, u OImMUOOYHOCTBIO HTOI 06PaGOTKH B HOBBIX
yCJIOBUAX (TaM XKe).

B opranusanuu rpymmnoBoii paboThl B3pOCIIbIil gea-
eT Tak, yToObl yUaIiuecs BbIOMpaiu AeiicTBIA, KOTOPhIE
OHHM CaMH JIOJDKHBI COBEPIINUTH BHYTPU TPYHIBI U CO-
BMECTHO C JIPYTUMHU TPYTITIAMU.

Ucnosp3ytoTest Takke GOPMBI KJIACCHBIX >KypHa-
JIOB, 4T00BI 3a(hUKCUPOBATH ACHCTBUSA, PACIPEACTICHHbIC
MEKLY YUACTHIUKAMU,

Py6rios B.B. (¢ ynomsuymoii pabome) TOBOPUT, 4TO
JIeTU O4YeHb JIIOOAT TaAKOro poja sKcrepuMenTbl. Kpome
TOTO, OH TIEPEYUCIISIET TPU BO3MOKHBIX BUJIA COTPY/HU-
yecTBa.

1. TlepBblii THII, 110 CYTU, SBJISIETCS WHIUBUIYAJIb-
HBIM, TaK KaK KaK/[bIH YYaCTHUK BBITIOJHSIET CBOE JIEN-
CTBUE, HE MOHUMas Ba)KHOCTHU 9TOTO JIEUCTBUS [IJISI CO-
BMECTHOI /IeATeIbHOCTH.

2. ITpu BTOpOM THTIE yUE€HUK MTPEJICTABIISIET TAPTHEPA
B POJIM CBOETO POia TOMONIHUKA, PACCMATPUBAST €T0 JIeli-
CTBUE KaK 3aMeHY cOOCTBEHHOTO.

3. Tperwii TUII MOAPasyMeBaeT, YTo PeOEHOK BUIUT
CBOU JIEHCTBUS TOJIbKO BMECTE C JIEHCTBUSIMU TapTHEPa
U 0CO3HAeT 3HaueHne 000UX JIEHCTBUIL [/t peai3aun
KOJITIEKTUBHOU zlegTesbHOCTH. OUeBUIHO, YTO TPETHH
THUII COTPYAHUYECTBA ABJIIETCA OO/Iee Pe3yIbTaTUBHBIM
u obecriednBaeT Gosee BBICOKUE TOCTIKEHMS B KOHIIEI-
MY KOMMYHUKAIIMA U KOOTIEPAIIMH KaK MAaCTEPCTBA.

Huke npuBeieHbl MOMEHTBI, KOTOPBIX CJIEYET TIPU-
JEPKUBATHCS B JIIOO0OM ciIydyae IIPY KOOPAUHAIIMU Jeid-
CTBUH ydalnuxcs, TOHUMaeMbIX Kak (popMa IeficTBUST C
PEe3yJIbTaTOM, OTOOPaKEHHBIM B KOTHUTUBHOM ILJIaHE:

— pacmpenesieHue IeHCTBUI 1 Ha9aTbHbIX OITepaIiiii;

— 0OMEH UIeSIMU O BBITIOJTHEHNH JICIICTBUIL;

— B3aMMOIIOHMMAHUE;

— KOMMYHUKAIUS;

— IJIAHUPOBaHUeE U pehieKCcusl.

Kpome Toro, oueHb BaskHO, 4TOObI B YaCTH, FeHEpU-
pylomeil KOrHUTUBHYIO (GopMy, ObLT IPOBEIEH aHAJIN3
COJIEPSKAHMST KaXKJIOTO U3 TUTIOB JIEMCTBUI, KOTOPBIE CO-
CTaBJISIOT CTPYKTYPY AesATeJbHOCTH (CIOCOObI B3aMO-
JIEUCTBUS U KOOPIUHAIIMY WHIUBU/LY ATbHBIX IEWCTBUIN ).

[lng pacripesiesiennst UHAUBUAYAJIbHBIX JIEHCTBUH U
WX TOCJIE/IOBATEIHHOCTH B COBMECTHOMW [IE€STEJbHOCTU
CJIEZIY€T MOJIaraThCsl Ha CBSI3b COIEPIKATENbHBIX CBOICTB
o0ObeKTa Kak Ha cpejicTBO ero (hopmupoBanus. Jjist aToii
1IeJIN JIOJIKHBI UCITOJTb30BaThCs TaKyKe OIOPHbBIE CUMBO-
JIMYeCKre MOJIEIH.

Kak npaBuiio, B paboTax, IIpoBeAeHHbIX DIbKOHUHOM
u ero koot (Benrep, @uinimosa), Bce HAUMHAETCST €
[IO3UIIKH, B KOTOPOI fieficTBre pebeHKa YeTKO BIINChIBa-
€TCsI B TIpeJlJlaraeMble YCJIOBUS, UTO JIaeT BO3MOXKHOCTh
paccMaTpuBarh OOBEKT AeiiCTBUIT Ha CHCTEMATUYECKON
OCHOBE B PAa3JINYHBIX €T0 ACIIEKTaX.
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3. @opma opraHu3anUN COBMECTHOI
JIesITeIbHOCTU Ha OCHOBE (DYHKIIMOHAJIBHBIX POJIeii

Takas cdopma sBJIeTCS KITIOYeBHIM MOMEHTOM [IHZIAK-
TIYECKOTO METO/A M 3aKTIOYAETCST B PacIIpesiesIeHnH podieti,
KOTOPBIE JIOJLKHBI OBITh TOOYEPEIHO PUHSITHI BCEMU yUacT-
HUKaMu. Posm HasHauaroTcs ITperojiaBaTesieM, KOTOPBIN
BBITIOJTHSET KCTIepuMeHT. PoJiell, Kak mpaBuyo, TPH: «ILia-
HUPOBIIMK» — TOT, KTO HA OCHOBAHWU YCJIOBHIA OCTABJICH-
HOIl 33/[a49U COCTABJISIET TIAH BO3MOYKHOTO DEIIEeHIsT; <HC-
HOJIHUTEJIb» — TOT, KTO TIPEITPUHIMAET HOIBITKU PeIleH s,
«KPUTHK ¥ KOHTPOJIEP» — TOT, KTO IIPOBEPSIET COOTBETCTBUE
MESK/Ly COBEPIIEHHBIME JEeHCTBUSAMI M 3aMBICJIOM, 3aTeM
maet orenky. [Togo6Hoe pacripesiesieHe poJiell CanTaeTest
TPOLYKTUBHBIM JIJI PENIEHNsT 3a/[auil TTYTeM OOCYKIEHISL.
Ho korza rpyrimst nMeroT GOJTBINOe KOTMIECTBO YUACTHUKOB,
NIPY TIPOBEIEHNY KOJUTEKTUBHON JIMCKYCCHU WM JIAIOT JIPY-
Tre BO3MOKHBIE POJIH, HAIIPUMED: «HHUIUATOP», «COOPIIIK
HHbOPMALII», «COOPIIMK MHEHUIT», «<KOOPIHATOPS, <IIPO-
TUBHUKY, <OPTaHU3ATOP», «YIACTHUK MPOIELYP», <TOT, KTO
(ukcHupyeT», «TOT, KTO PaCIHIUpsieT 30HY», <MUPOTBOPEIT,
«HOCHUTEJIb TPYIIOBBIX CTAHIAPTOBY, «HAOJIONATENh U KOM-
MEHTATOPY, «arPeccopy, «TOT, KTO BCe OIOKUPYET», «TOT, KTO
UIIET BHUMAHUST», «TOT, KTO WIIET COTJIACHS», <I[EMArors,
«play-boy» (1. €. TOT, KTO TOPAUTCSL, YTO HE TPUIEPIKIBACTCSE
OOIIENPUHATHIX PABUJL, JAefCTBYeT Hariepekop) (mam yce).

Db dexTuBHAST OpraHU3aNMs TAaKOW IUAAKTUIECKON
IeITeTbHOCTH TIPUBOIUT K YCTAHOBJIEHWIO CJIELYIOTIX
MPUHITATIOB:

Q) PasJIMUIHBIC OTHOIICHUS MEK/Y B3POCJBIM U pebeH-
KOM, a TaKyKe MESKJLY JIETbMH B KOHTEKCTE COTPYTHIUECTBA;

b) mpesenranus oOmMX Iesiell JeaTeJbHOCTH, Ha-
MPABJIEHHBIX HA CO3/[aHUE U U3MCHEHUE CAMUX CPEJICTB
U KPUTEPUEB COTPY/IHIYECTBA;

C) pasBHTHE CUMBOJIMYECKHX (DYHKIINIT peGeHKa, KOTOpoe
BBIPAKAETCST B BBISIBIIEHUU MIPH3HAKOB KOHKPETHBIX I1eJTeit;

d) passuTHe TPOIECCOB KOMMYHUKAIIUU U B3au-
MOJIEHICTBHSI, UTO TPEAIOJIATAET TPEOIOTIEHNE ATOIEH-
TpusMa u GOPMHUPOBAHKE CIIOCOOHOCTH COTPYAHUYATH
(6 ynomsnymoii paome).

PaGota TpyIInbl OpraHu30BaHa TaKUM 00PasoM, YTOObI
BO3BHUKJIA TIOTPEOHOCTH CTIOIb30BaTh MHCTPYMEHTHI OTICH-
KU MblItieHns peberka. Obecrieuenne KOJUIEKTUBHOI pa-
6OTBI 1711 OOYYEHUsE B IPYIIIIE IPOUCXOAUT Ha OCHOBAHUM
KOHIIETIIN 30HbI OJIVZKANIIEro pasBuThst BBITOTCKOTO ¥
B TO K€ BPEMsI er0 Ujler O TOM, UTO 3a/[a4H, PACIIPE/IesIeH-
Hble MeX/Y COTPYAHUYAIOIIUMY YIACTHUKAMU B TPYIIIIE,
CTAHOBSATCS TIOTOM YCJIOBUAMHU JIJist Gosiee 3 PEeKTUBHOTO
oOyueHust Ha MHAMBU/yalbHOM ypoBHe. Kpome Toro, yuu-
ThIBaeTCsT Koutermms B.B. /laBbioBa, B cooTBeTCTBIM C
KOTOPOH yueOHast IeATeNbHOCTD TPU3HACTCST BEAYIIEH Jie-
SITETBHOCTBIO Y JIeTell MJIaJIIIIero MIKOJIBHOTO BO3PACTa.

B 10 ke BpeMs MCHX0IOTHYeCcKHe TeXHOJIOTUI 06paso-
BaHW OCHOBAHBI HA MPEOJIOJICHUN TPAAUITHOHHOTO TTPEJ-
CTaBJIEHUS O TIporiecce 0OyUeHHsT KaK CIIOHTAHHOM U aBTO-
HOMHOM, ITO/IPa3yMeBaIOIIEM Pas/IeIeHIe MEXKLY TeMH, KTO
niepesiacT OMbBIT U 3HAHUSL, OTHAM CIIOBOM, MeMU, KMo YIuT,
U TEMHU, KTO [IEPEHIMAET ITOT OIBIT U 3HAHUS, T. €. YUUMCSL.

CTaHOBUTCS BaKHBIM HE TOJBKO TO, #MO N3y4yaeT-
cs, HO, U KaK OHO usydaercs. Takoii mpoiecc o0yueHust
OCHOBaH Ha KOOPJMHAIUN JEHCTBUN MEK/IY ero ydJacT-
HUKaMU, Ha UX COBMECTHBIX J€HCTBUSIX U KOOPUHALIMHI
B3aMMHBIX 0053aTe/IbCTB, 3aja4, 1eeil 1 HaMepeHui®,
OcHoBa 00yueHNs 3a[yMaHa KaK siBJIeHHe COBPEMEHHOU
KYJIBTYPbl U COIUAJIBHOTO KOHTEKCTAa — 3TO MOCPEHU-
YECTBO TIPU BBITIOJIHEHUM KOHKPETHBIX KOTHUTHBHBIX
JMEeMCTBUM YyYaCTHUKAMU B AUAAKTUYECKON CUTYaIlnH,
ompeziesieHNe KPUTepUEB UX B3aUMOJIEUCTBUM, METO/IOB
OpraHu3aluy X COBMECTHBIX JIEHCTBUIA.

CrouT OTMETUTb, YTO IPOAYKTUBHBIM TaKoe o0yue-
HUe JiesaetT He TOT (haKT, YTO MPOUCXOAUT B3aAMMOJIEH -
CTBUE B COIMATBHOM KOHTEKCTE, a TO, YTO 3TO B3aUMO-
JleficTBrEe CO3/1aeT HOBbIE BO3MOXKHOCTHU JIJISI Pa3BUTUS
[ICUXOJIOTUYECKUX HABBIKOB, HMPUYMHONW KOTOPBIX OHO
seastercst (PyO110B, 6 ynomsanymoiu padome).

B cymrocTH, 5Ta KOHIEMIHsT 00yUeHUsI, MO/IeP/KUBa-
eMast PyOLOBBIM 1 €ro KoJLIeraMu, O4ePKUBAET He TOT
(axT, uTo 60JIEE KOMIIETEHTHBII IAPTHED 34 CYET CBOETO
BBICOKOTO YDOBHSI Pa3BUTHS IOBBIIIAET HABBIKM MeHee
KOMITIETEHTHOTO C ITOMOIIBIO METOIA MO[PAYKAHNS, HO TOT
(haxr, uTo MO crenudrKe B3AMMOENCTBIS OH OCYIIECT-
BJISET IPUHSTHE COIUAIBHOM OTBETCTBEHHOCTH B YCOBEP-
[IEHCTBOBAHUU COOCTBEHHBIX 3HAHMIA, @ IIeIAror 3aHUMa-
€TCsl TIOCTOSTHHOW W TIOCTENEeHHOW Tepesavell 3HaHU,
KOTOpBIE y4Yaluecsl TepeHruMaroT, OTpe/ielisieT WX Tpa-
HUIIBI U JIaeT UM OIleHKY. [IponcxomuT moBeiienue jiei-
CTBUTEJIbHBIX MBICJIUTENBHBIX CIIOCOOHOCTEH YUAIIIXCST.
Jletr B rpyiie 00y9IaloTcsl YMEHUIO MCIOIb30BaTh CBOU
CIIOCOGHOCTH JIJISI CAMOCTOSITETIBHOTO PEIIEHUST ITPOOJIEM.

B mporecce 00ydenns pelennio ITOCTaBIeHHbIX 3a1a4 B
IpyIIlie TAK;Ke MOYKHO CJIEJIaTh IIPOTHO3 OTHOCUTENIBHO Pa3-
BUTH Y eTell CLIOCOOHOCTY TEOPETUYECKOTO MBIIILIEHNSL.

Ecin, natipuMmep, B TpyIie pebeHOK JeMOHCTPUPY-
€T, YTO HAXO/IUTCS Ha MEPBOM yYPOBHE TEOPETUYECKOTO
MBIIIJIEHNS, MOKHO TIPEIIOJN0KUTh, YTO MPU aHAJH3E,
IJIAHUPOBAHKUU U PedIIEKCUHU 9TH CIIOCOOHOCTH OCTAHYT-
CsI HEM3MEHHBIMU JIayKe B CUTYAINW TPUHSATHST UH/IUBU-
ayasnbHOTO perenust. VI, HaoGopoT, ecii pebeHOK yiKe
HAXO/IUTCS Ha BTOPOM YPOBHE, TO B CUTYaIUH TIPUHSITUS
WHWBUIYATHHOTO PEIleHUs OH OCTAHETCS Ha TOM Ke
ypoBHe (B yIOMSIHYTOII paboTe).

Jlajiee MPUBOJUTCS OMBIT JPYTOTO YYEHOTO, MOCie-
JoBatesisa mKoJbl JlaBeioBa, yuenuiipl J[.B. diabkonn-
Ha — [A. Ilykepman. MoXHO TIPe/IIIOJIOKUTD, YTO T1O-
caepyioniee usjoxenue Oyaer 6ojee OOIMMUPHBIM, Y€M B
MpeIBYIITNX IJIaBaX, MOCKOJbKY MPeCe/yeT 1eb T0/1-
TBep:KIeHus 1mosnoxkennii Jasbigosa 1 Py6uosa o nep-
CIIEKTUBAX Pa3BUTH B PAMKAX IITKOJBHOTO 00PasoBaHUsI
Hanbosee 3GPEKTUBHOI, ¢ UX TOYKU 3PEHUA, MOAECIH
Pa3BUTHS 3HAHUI — «ITPOEKTHPOBAHUSI».

Hecaygaitno mporpamMmMa HOBOH KyJIbTYpHO-MICTOpUYE-
CKOM TITKOJTBI, M3BECTHON KaK <IIKOJIa TIPOEKTHPOBAHUST>
(Py6uoB, MaproJvic, TypysKaiioB, 1epeBoj Ha HTalbsaH-
cknii, 2014), ucrerteiBaetcest umenHo B Poccuiickoit Deje-
paruu. 371eCh He OIUCHIBAIOTCS ee TIPUHITUIIBI, TAK KaK 9Ta
[IPOrpaMMa y3Ke JIOCTYITHA HA UTAJIbTHCKOM SI3bIKE.

3 D11 apryMeHTbI ObLJIN IPEICTABJIEHbI, B YaCTHOCTH, Y 1aHoBckoii V.M. (6 ynomsnymoil pabome, rnasa 3. mynkrol 92—110) (npumeuanus asmopa).




